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Hampshire Achieves - Session Plan 

	Course:

Communication Tutorial (extended session) 
Can be delivered over 2 sessions with extension activities (please add a recall and review slide)
	Session Number:


	Date:

	Start Time:


	End Time:


	Tutor Name:




	Aim(s) (Intent):



	Group Learning Objectives (SMART)
1. Recognise the definition of the following words: values, attitudes, skills and knowledge
2. List the factors can affect clear and effective communication between certain groups
3. Find out how miscommunication can happen
4. Identify the various forms of communication
5. Find out how you can improve your active listening skills
6. Identify the three different styles of communication: childlike, 
parentlike, adultlike and which type of communication is most effective to use in a personal and working relationship
7.  Be able to compare ‘constructive communication’ with ‘destructive communication’ techniques

	Individual Learning Goals (SMART) or Individual Learner Activity:
Awareness of any SpLD or ESOL learners – personalise the learning to meet individual needs
Accessible resources

Break session into smaller bite sizes (with recap) if more appropriate to learners


	Timing
	Tutor Activity

(Implementation)
	Learner Activity

Identify where embedding of the topics below have been included using the codes 

(HS) (S) (E&D) (BV) (P)
	Differentiation 

(inc. Functional Skills/embedding English, maths & ICT)
	Assessment

(Impact)
	Resources

	0930

	Welcome Slide 1 & 2  

 – Share PowerPoint Communication Tutorial
 
	Carry out quick introduction including time-keeping and housekeeping. 
Cover learning outcomes


	Awareness of H&S, behaviour, safeguarding, Prevent & BV, ESLC
	Q&A, Obs, 
	PowerPoint Slides


	
	Slide 3 & 4 – Definitions. The aim of these slides is to demonstrate that skills (such as communication skills) can be learnt 

Slide 5 – Activity. Divide learners into four groups. Provide each group with a flip chart and ask them to discuss factors that could affect clear communication between the following groups: Work colleagues in a busy office environment

Communication between a couple in a long-term relationship

The England Football Team 

Parents/carers and teenagers

To give learners a chance to extend their thinking, rotate the flip chart every couple of minutes so learners get the chance to contribute to each sheet. Ask for a representative to feedback discussion notes on their flipchart.

Slide 6 - Miscommunication video – 4.32 minutes https://youtu.be/gCfzeONu3Mo 

Slide 7 – Group Discussion

Verbal communication occurs when we engage in speaking with others. ...

Non-Verbal Communication. What we do while we speak often says more than the actual words. ...

Written Communication

· Listening

· Visual Communication

	Learners should be asked to give examples of skills (that can be learnt) 
In four group, ask learners to discuss factors that could affect clear communication between the following groups: Work colleagues in a busy office environment,

between a couple in a long-term relationship, England Football Team and 

Parents/carers and teenagers. 
Give learners the chance to contribute to each sheet by circulating them after a few minutes until they receive their original sheet. 

Ask for a representative to feedback discussion notes on their flipchart.

Offer learners the opportunity to watch and listen to the video. Ask for feedback and/or any lightbulb moments from the video

Learners to consider the question: “What are the different ways we communicate?”

Note responses on whiteboard
	ESLC, SG & Prevent, ER, ESLC, EDI
Time-keeping, ESLC, EW, SpaG, ER note taking, EDI, BV – individual liberty
ESLC, BV/Prevent, EDI, ER, EW, SpaG

	Q&A
group discussion, note-taking and feedback from groups, Q&A, observation
Observation, listening skills, note-taking, Q&A

Deeper questioning
	Flipchart and coloured pens (x4)

Access to Internet


	
	Slide 8 – Non-verbal communication. Ask learners what non-verbal communication is telling you about how the people are feeling in the slide? Some learners ay find this more of a challenge than others

Slide 9 – Facial Expression and body language. Expand the discussion into how useful reading body language, voice and facial expression can be in both personal and working life
Slide 10 & 11 – Introduction to active listening. What does it look like? What would you notice if someone is ‘actively listening’?
Slide 12 – Activity 1. Read out the bus driver story. 

Ask the final question to see if anyone listened to the first sentence (e.g YOU are the bus driver!)
Remind learners that we often miss key information at the beginning, middle and end of a conversation.  We also tend to make assumptions about what a person is going to say, so our brain ‘jumps to conclusions and fill in the gaps…and not always correctly. 
	Learners to identify what they think the people are showing in their NV communication.  How easy (or hard) is it to identify NV communication. 
Can this be a useful way to assess if someone is getting angry/aggressive?  

Any examples? Any challenges?  How would learners assess that a person is getting angry, upset or in pain. 

Learners to identify what they think active listening would sound like, feel like and look like.
Ask that any learners who have heard this exercise before waits to answer.  Any correct guesses .. ask learners how they came to that decision. 

	ESLC, EDI, Prevent & BV (respect and tolerance), Be mindful of learners with LD/Autistic Spectrum disorders as this may be a challenge
See above. ESLC, Awareness that some neuro-diverse learners may struggle with facial expressions and non-verbal cues

EDI, ESLC, ER

Awareness of cultural differences regarding eye contact, body proxemics and awareness of misinterpretation and/or learners with ESOL
	Q&A, Group discussion, deeper questioning, examples
Q&A, Any examples (case studies)

Q&A, observation, group feedback
Q&A, group discussion, reflection
	Bus driver story


	
	Slide 13 – Video. https://youtu.be/t2z9mdX1j4A 

Clarifies about importance of active listening and how to do this effectively. 
Slide 14 – Tips about active listening and optional activity 2 can be carried out here if this is being run as a longer session, or two part session.  

Divide learners into pairs.  Ask them to choose a number from either A or B. 

Learner A is asked to talk for exactly 2 minutes on a subject of interest (for example a holiday or hobby) and B is to actively listen using positive affirmations, facial expression and body language.  They are not permitted to interrupt.   

Ask A learners how they felt talking about their hobby/holiday.  What did they notice?
Then change the activity

This time B is to talk for 2 minss about a subject of interest (holiday or hobby) and A is to purposely ignore them.  They can look away, look at their phone, tap their fingers … basically do the opposite of actively listen. 

Ask learners from group B what happened (often the room goes silent within the first 60 seconds) and how they felt to be ignored. What message can they all take from this exercise? 


	 See if the learners have listened to the story and noted the first sentence. 
Optional extension activity (see tutor activity for notes). 
	Listening skills, ESLC, awareness of misinterpretation and/or learners with ESOL
Optional activity 
	Individual activity, reflection 

Active participation, role play, Q&A, deeper questioning, observation


	A piece of A4 paper

	
	.
Slide 15 – “I message” Give learners a chance to make up their own “I messages” for the following sentences: You never do the washing up!

Do you have any idea how stupid that sounded? (this one is a little tricker)You don’t ever listen!

You’re rubbish at giving compliments! Can they rephrase these so they sound less accusatory using the “I message” technique?
Slide 16 – 19  – Introduction to communication styles. Which do learners think would be most effective for getting their message across? Consider offering example scenarios to offer stretch and challenge.  When would it be appropriate/not appropriate to use a parent-style? 
Slide 20 – Optional Activity 3. 
Create a simple structure out of different coloured Duplo bricks and place it somewhere in the room where it can’t be seen until the activity begins. Divide the group into teams of 3.  Each team should be given a set of bricks to build an exact copy of the Lego structure you have already built. The rules are that only one person (their nominated leader) from each team is allowed to go and have a look at the structure. When they come back to their team, they cannot touch the bricks, but they can tell the others how to build a copy of the building. Be sure to emphasise that the goal is for each team to complete an exact replica of the model.  However, the leader will only be allowed to go and look at the model three times and communicate what he/she sees to the team verbally.  They have only 5 minutes to build their model.

Questions to ask at the end of this task:

How did the teams get on? 

How did they deal with any conflict or difficulties?

Did they notice any of the three categories of communication taking place (childlike, parentlike or adultlike)?
How important was clear and effective communication in this activity?

Summarise that this exercise is totally dependent on verbal communication skills and active listening

	Learners encouraged to change sentence formation to use the “I” rather than a “You” message. Ask them to reflect on the effect of receiving an “I” message rather than a “You” message. 
Questioning & examples
When would it be appropriate/not appropriate to use a parent-style? Do learners recognise their personal style of communicating. Do they slip into a certain style in some situations, or with certain people. 

Optional extension activity (see tutor activity for notes).
	ER, EW, ESLC, BV, EDI, awareness of ESOL
ESLC, ER, EDI, reflection, SG & Prevent. Awareness of bullying and/or DA

	Active participation, role play, Q&A, observation
Self-reflection
Stretch and challenge for motivated learners, application of learning, teamwork, group observation

	

	
	Slide 21 & 22 – summary of constructive and destructive communication methods. 

Slide 23 – review of learning and topics covered.  Ask learners for one key piece of learning they will take away from the activities.  


	Questioning 

One gem of learning that learners will find useful, insightful or new. 

Plenary - reflection and review 


	ESLC, ER, Recap and recall

ESLC, ER, Recap and recall, EDI, Reflection
	Reflection on learning, Q&A
	


	Key: Health and Safety (HS) / Safeguarding (S) / Equality and Diversity (E&D) / British Values (BV) / Prevent (P) / Functional Skills - Identifying embedding of English and maths using Hampshire Achieves codes

	


After the session please complete the Evaluation of Session overleaf.

Use the session review below to support your reflective practice and to provide evidence towards identifying impact/implementation/intent 
	Unplanned learning opportunities (Impact);

(course based/Prevent/British Values/English/Maths)
	Key learner achievements (Impact);

	What worked well…
	Even better if…

	Notes for next session
	Notes for next course
	Notes for Centre Manager
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