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Hampshire Achieves
Session Plan 
	Course:
What can you trust? (Prevent and BV)
	Session Number: 

	Date: 


	Start Time: 

	End Time: 

	Tutor Name: 




	Aims:  To identify where and when people may be open to manipulation and how using the current language and asking the right questions may protect individuals from online threat
 

	Group Learning Objectives (SMART)
By the end of the tutorial learners will be able to:
· Learners to review the types of information they might come across online and consider what, and what cannot be trusted

· Learners to identify the difference between ‘manipulation’ and ‘debate’
· Learners will be able to identify the meaning of the word ‘evidence’ and what might constitute genuine evidence
· Learners to create an individual list of questions to use that will enable them to ask if the information they are being given is from a trusted source

	Individual Learning Goals or Individual Learner Activity:
· Learners to be made aware of sharing personal stories and importance of confidentiality 
IMPORTANT Dealing with controversial issues 

The topics covered in Side by Side are controversial and raise challenging issues. You should be aware that some learners might disclose concerns about extremist grooming because of taking the modules. You should report a disclosure to your DSI if your learners are at risk of any form of grooming. 




	Timing
	Tutor Activity
	Learner Activity

Identify where embedding of the topics below have been included using the codes 
(HS) (S) (E&D) (BV)
	Differentiation 

(inc. Functional Skills)
	Assessment
	Resources

	
	Register, refreshments and welcome
Housekeeping (Fire exits, fire drills, smoking, breaks, refreshments). Introduce the learning outcomes and remind learners that this is a personal subject so we need to safeguard each other, and any personal information or stories shared during the session; any disclosures will be shared with the DSI
The online module contains three chapters: 

Exploring interests

· Learners review some of the types of information they come across and consider what can be trusted
Entering the debate

· Learners see Mark in an online conversation 

· Learners consider whether Mark’s contact was genuinely debating

Who’s in control

· Learners see Mark and Louise being manipulated by their contacts

· Learners consider how the contacts are manipulating them.
Activity – Provide groups with a sheet of flip chart paper or a sheet of A4 paper, Felt tipped pens and/or pens, Blu-tack, Sort cards (copied, laminated and cut into cards from the resources on page 50 of the Side by Side facilitator’s guide)
Depending on the size of the group either place one sheet on the wall or give one sheet to each of a few smaller groups.


	Learners encouraged to actively listen, ask/respond to questions, and engage in the session to get the most benefit out of the information being shared
Any questions?
Learners will be asked to watch the first online video module and contribute to any interactive elements during the session such as the group MCQs

Ask learners to divide the flipchart into two columns with the following headings: 

THIS IS WHAT THE PERSON MANIPULATING IS DOING

THIS IS NOT WHAT THE PERSON MANIPULATING IS DOING
	ESLC, BV, Prevent, SG, EDI

ESLC, ER, BV, Prevent, SG, EDI

ESLC, ER, EW SpAG, BV, Prevent, SG, EDI
	Presentation assessment 
Q&A

Open discussion

Group & individual input

Direct questioning & Q&A

Observation

Group activity

Observation

Group discussion

Q&A

Feedback
	Laptop
Projector 
Recorder 
Flip Chart

Pens

Felt tips

Video link

Sort cards 
Flipchart and Pens

Blue Tack

	
	Ask the group or groups to place each card on the appropriate column of the sheet of paper.

Tell the learners they will have to explain to you and/or their fellow learners why they have placed the cards (using blue tack) onto one of the columns on the sheet.

If there are disagreements between groups a discussion between them can be facilitated.
Once the cards have been distributed, those in the left-hand column describe a method of manipulation. This is how extremists can target and pressure individuals. The cards which should be placed in the left-hand column are: 1,3,4,5,6,8,10,13,16,18

Question - “Why do you think MisterBlue and Patrick are manipulating Mark and Louise?” The learners should be supported to see that the reason is to place Mark and Louise in a position where they comply with unstated wishes and plans that they would not, in other circumstances, comply with. So, the targetters have:  
i) an agenda 
ii) it is not shared with the targets
iii) the targetters have a strategy for manipulating their targets to comply  
iv) the targets are no longer able to exercise free choice  
v) if the targets had been aware of these tactics, they would have been better able to reject the manipulation of the targetters


	Learners (either as one group, or smaller groups) move to the flipchart on the wall and add the cards to the appropriate column. Learners to prepare to explain their choice.
Learners to feedback the reasons for their choices.  If there is more than one group, ask learners to move to another sheet to compare and contrast their responses. 

Class discussion (tutor must prepare to challenge and use deeper questioning at this stage)

Further questioning and discussion. 

Invite learners to take photo of their flipchart activity as we will be using the cards for another activity.
	ESLC, ER, BV, Prevent, SG, EDI
	Q&A

Observation

individual activity

Deeper questioning 

Q&A

Observation

Deeper questioning 


	

	
	Discuss with the class what they would now look for to recognise if this is happening to them or their friends and therefore reject the targeting. 

Discuss with the class the process of grooming for extremism that may be hidden from its targets and help build learners’ resilience - i.e. their ability to identify and reject targeting by extremists before moving onto the 2nd part of this activity.
Ask learners in their groups what they think the word “evidence” means. You can offer them some options if they need this as stimulus (below).

Having established what the word means clarify that making good choices usually requires evidence to support those choices. Having no evidence, or having evidence withheld, or having information presented with no checking of its worth, may be an indicator of being targeted by extremists.

Play module 4.
What does “evidence mean? (Mark with a tick or cross)

· Someone’s made-up story (x)
· A joke (x)
· A poem (X)
· Provable information that supports an argument (Y)
· Facts that give you a reason for something (Y)

	Further questioning – relate to learners’ own experience(s) and friendship group. Share the activity summary with learners and invite comment and further questions
Opportunity for further Q&A – what is resilience?  What does vulnerable mean?
Q&A – learners should be encouraged to use a dictionary or research to find the definition of the word ‘evidence’.

Concentrate on the last two options to emphasise the importance of evidence. Tutor should remind learners that of course, poems and jokes could comprise evidence - but only if they also comply with the final two points.  Use further questioning where appropriate.

	ESLC, BV, Prevent, SG, EDI

ESLC, BV, ER, SpAG, Prevent, SG, EDI
	Group discussion

Q&A

Observation

Deeper questioning

Group activity and discussion

Observation

Q&A

Research

	Video link

	
	Activity – Prepare a flipchart with the headings on page 54 of the Side by Side Facilitators Guide. 
To help learners complete this activity use a flip chart sheet or a sheet of A4 paper set out as below. Learners can place a sort-card in the left-hand column and then make a note of their evidence next to the card in the right-hand column.

E.g. 1. Manipulating
E.g. Ed to Mark: “Oh listen to it. Little Mark needs his mates with him. It’s pathetic. Are you scared of us?
	In small groups each person should take the one of the sort cards placed on the left-hand column of the paper during the previous activity. The group should be instructed to identify the evidence in the drama that provides evidence for what is on the card. Ask them to identify words, tone of communication, or other content.
Learners are then asked to place the sort cards from the previous exercise into the right-hand column of the flip chart. On the right-hand column, they should identify words, tone of communication, or other content that can be seen or heard as evidence.

	ESLC, BV, Prevent, SG, EDI

Support for learners with SpLD – considering pairing learners appropriately
	Observation

Individual and group contribution

Q&A


	Flipchart
Pens

	
	Final Activity – This activity is intended to consolidate the learning from the earlier activities and to move the learner to the position of active questioner and analysis – using critical thinking and making judgments to identify and reject targeting by extremists.

Ask learners to work in their group to create/write down a list of five questions that they can always ask about information presented to them online or by individuals they meet online that will help them decide if the information or person is reliable or possibly coming from an extremist source

Then ask one group to share their questions and see how similar they are to the questions identified by the other groups.

After this is complete the facilitator can, in discussion with the learners, compare the learners’ questions with the list below:

· What is the evidence for this?

· What happens to me if things go wrong?

· Why don’t you respect me?

· Why can’t I say “no” and still be friends with you?

· What are the arguments against this?

· What is the organisation you belong to called?

· Why shouldn’t I tell my family and friends about this?

· What would you do if I told the police about this?

	In small groups learners to write down a list of five questions that they could use to ask about information presented to them online.
One group to feedback their questions and other groups to compare and contrast their questions with the ones presented by the first group. 

Tutor to compare the questions compiled by the learners with the one shown in the ‘tutor activity’ in this session plan.

Finally - each learner should record their five favourite questions – drawn from their own, those of other learners and your own, on a sheet of paper and keep this as the set of questions they will always use. Learners to write in full sentences and use the appropriate grammar, spelling, and punctuation.
Finish session with question regarding the learning that has taken place. 
	ESLC, ER, EW SpAG, BV, Prevent, SG, EDI

ESLC, ER, EW SpAG, BV, Prevent, SG, EDI
	Group contribution 

Individual contribution

Observation

Q&A

Analysis

Critical thinking

Judgement

Summary

Recap 

Consolidation of learning

Reflection

Evaluation

Compare and Contrast


	Paper and pens

	Include here any specific considerations taken relating to Health and Safety (HS) / Safeguarding (S) / Equality and Diversity (E&D) / Functional Skills (FS) / British Values (BV)

	EDI - Awareness of differences in attitude, opinions, and political views. Tutor to prepare to challenge as appropriate. Adapt session to ensure inclusiveness and access to all learners.

SG – sharing of personal information including mental health, physical health and learning difficulties. Learners to form a mutual agreement regarding confidentiality of other peoples’ stories

BV – group agreement, mutual respect, and democracy/adherence to law

H&S – roles and responsibility to care for self and others. Housekeeping. Maintaining a safe learning environment.



After the Session please ensure that the Session Evaluation overleaf is completed

Evaluation of Session (reverse of Session Plan)

	Please respond to the questions in bold after each session.  Reflect on the additional questions and comment more fully where appropriate.

	How well did the learners achieve their goals and enjoy their learning?


	Did the session go as planned? 


	What went well?  

	Are there areas that you feel could be improved?


	What might you do differently if you were delivering this session again?



	Were the teaching strategies used in this session appropriate?  Are any changes needed to make this Session Plan more effective? 
	How have you addressed any identified additional learning needs?
How were adjustments made to support the needs of learners with a learning difficulty and/or disability? 

	How well was teaching differentiated to meet the needs of all learners?  How well did you consider learners’ knowledge and understanding of equality and diversity, and preparation for living and working in a multiracial society?

	How did you deal with lateness, non-attendance, or poor performance? 



	How will you take the assessment of learning into account in planning the next session? 

	Are you satisfied that accommodation and resources meet Health and Safety requirements?  If not, how have you addressed any issues? 



	How well did you manage the safety of learners eg learners using safe working practices; learners indicating that they feel safe; any safeguarding issues?

	Is any follow-up action required from this session?  Do you need to feed back any information to your Centre Manager? 




Action required:

	Action
	By Whom
	By When
	Review 
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